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Introduction

fervent wish has the potential to boomerang, leaving us with some undesirable or
unintended consequence. When it comes to the classroom and what we ask of our 
students, teachers always want the best and most desirable results, with a minimum of 
assignments and lessons that conclude with lackluster student work.

In the case of teachers who teach writing or teachers who use writing to learn, the 
chal the invitation to write is particularly daunting. 
The sheer number of decisions could daze the most fearless among us:  What do I want 
my students to learn from this assignment? For whom are they writing and for what 
purpose? What do I think the final product should look like? What processes will help the 
students? How do I teach and communicate with the students about these matters?

These decisions sit at the center of the Writing Assignment Framework and Overview 
project. This project has its roots in a study begun for the Consortium for Chicago School 
Research (CCSR) in 1996. Led by Fred Newmann, then a professor at the University of 
Wisconsin, and supported by the Annenberg Network Challenge, the CCSR study
examined emerging from several Chicago public 
schools. The basis for this empirical uthentic 
intellectual achievement. For a writing assignment to be authentic, the task would ask 
students to (a) construct knowledge in contrast to simply reproducing knowledge; (b) 
elaborate their writing by making generalizations and supporting them with examples, 
details, or reasons; and (c) connect their work to issues and concerns that prevail beyond 

Research shows that teachers who give students assignments requiring authentic 
intellectual work see greater gains on standardized tests (Newmann, Bryk, and Nagaoka 
2001). Such work is similar to the type of problem solving that adults face in their 
everyday lives and helps prepare students to be critical, analytical thinkers.

-
tested information about writing assignments began in 1999 with the three-year 
NWP/AED authentic intellectual work" and of the emphasis NWP teachers 
place on such work in their assignments. Currently, SRI International is using the
authentic intellectual work framework as an integral component in examining the effects 
of local writing project sites The
Writing Assignment Framework and Overview are the result of third study, 
begun in 2010.

The goal of the Writing Assignment Framework and Overview project is to serve as a 
classroom and professional development tool born of research and practice that will 
help teachers create and refine challenging assignments for students. As always, we seek 
to support teachers with resources that will ultimately improve student writing 
performance.
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Writing Assignment Framework and Overview

Purpose of the Framework and Overview

The Writing Assignment Framework and Overview represent the effort of National 
Writing Project teachers to create tools for themselves and their colleagues that might 
substantially strengthen their writing assignments. We know from our own experiences 
that teachers often spend hours designing writing tasks and even more hours reading what 

anywhere that will engage and produce the best thinking from every student.  Our tool, 
then, is not a list of the ten best or the twenty worst writing tasks. Instead, it offers a lens 

anning and preparation, expectations, and
processes. You will notice right away that not all the items in the framework apply to 
each assignment. Rather, we designed the framework and also the overview to be 
inclusive, flexible, and adaptable so that teachers might use them in a variety of content 
areas and for multiple purposes. Because this tool has been created by teachers for 
teachers, it is important to say what it is NOT. It is not a checklist or an evaluation 
instrument. It is not mandatory, compulsory, or required. It is, however, a tool born of 
research and practice that respects teachers and their continuous efforts to give their 
students challenging writing assignments. 

What do we mean by writing assignment?

A writing assignment encompasses any writing task a teacher asks of students that
involves one or more of the following thought processes: analysis, evaluation, 
interpretation, narration, synthesis, reflection, clarification, summarization, creative 
expression, and application or demonstration of knowledge or learning.

Who are these tools for?

These tools are for anyone who invites students to write, and especially for those teachers 
who want to learn more about engaging and rigorous learning experiences for students. 
These teachers include:

writing project teacher-consultants; 
experienced, novice, and preservice teachers;
K 12, college, and graduate student teachers; 
English language arts and content area teachers and teachers of students with 
special needs (English learners, special education). 

Where might you use the tools? 

We envision these tools being used in a variety of contexts that could include but are not 
limited to: department meetings, professional development days, personal 
reflection/planning, personal portfolio, grade-level meetings, mentor-teacher meetings, 
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department files or notebooks, continuity meetings/seminars/workshops, summer 
institutes, professional learning communities.

How might you use the tools? 

The Writing Assignment Framework and Overview may be used to guide teachers in 
developing assignments that help students demonstrate increasing sophistication in all 
aspects of language use, as required by the Common Core State Standards.

If you and your colleagues decide to examine writing samples together, consider 
collecting pieces written at various ability levels or in a variety of content areas. You
might also aim for a wide range of assignments (writing to learn, quickwrites, journal 
entries, reflection, formal essays, digital compositions, and other projects that involve 
writing).

If you are using the Writing Assignment Overview as part of your personal planning and 
reflection, you may wish to add notes about resources, sources or citations, materials 
needed, standards addressed, or other information you would need to remember when 
revisiting an assignment.

If you are using these tools as part of your department or school professional planning, 
consider creating a safe environment first. One way might be to introduce the overview
using writing samples not connected to anyone in the room. Your community may want 
to do several rounds, using a discussion protocol, before asking teachers to bring in their

you have used the assignment overview a few times with 
your work, consider introducing the assignment framework.

As you begin to familiarize yourself and your colleagues with the Writing Assignment 
Framework, consider focusing on one area of the framework at a time or examining the 
top level questions first. You may also want to read some of the professional articles that 
provide the theoretical background and underpinnings (see Recommended Resources.)

When using the framework and overview beyond the immediate school community, be 
sure to think about permission slips and/or redacting student names.

Work Cited

Newmann, Fred, Anthony Bryk and Jenny Nagaoka. 2001. Authentic Intellectual Work 
and Standardized Tests: Conflict or Coexistence? Chicago: Consortium on Chicago 
School Research at the University of Chicago.

4



Tools for Planning and Reflection

The following section contains the Writing Assignment Framework and Overview documents. 
These documents can be used as part of a professional development program as outlined in the 
Professional Development Template or as tools for assignment planning and reflection.
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Writing Assignment Overview

The Writing Assignment Overview is a tool for reflecting on a writing assignment, either by an individual 
teacher or by a group of teachers. Please make it your own by adding notes and other items for 
discussion and reflection. 

Assignment Title: __________________________________ Date: ____________________

Grade level:    ______________________________________

Subject area: ______________________________________

Description of students in my class:

Assignment Purpose

What are the instructional goals for the assignment?

Planning and Preparation

1. Length of assignment:
__Completed in a single class period 
__Completed within one week 
__Completed in ____ weeks 

2. Who created this assignment?
__Workshop/professional development 
__Colleague 
__District writing program
__Developed it myself
__Text book

__On-line resource
__Teacher guide/resource book
__Test prep materials
__Other (please specify): 

3. Is the assignment embedded in a larger instructional plan such as a unit study, district, state or 
professional standards?  If so, how?

4. If you plan to reflect on your assignment with other colleagues, please describe or attach 
information about how you introduced and taught the assignment.
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Product Expectations

1. Criteria for evaluation (if relevant):
__ Audience feedback (e.g., another class, administrators, etc.)
__ Checklists
__ Rubric
__ Self scoring
__ Other student scoring
__ Teacher scoring

2. What do you expect the product to show about student learning? 

3. How did you communicate product expectations? If you are sharing this assignment with 
colleagues, please provide explanations or examples.

Process

1. If student planning was necessary for this assignment, please number in the order the activities 
occurred:

__Brainstorming (as a class)
__Brainstorming (in small groups)
__Brainstorming (individually)
__Class discussion
__Collaboration among students
__Conferencing
__Creating a web

__Diagramming
__Drawing
__Free-writing
__Information gathering
__Note-taking
__Other (please specify):
__Outlining

2. Did the assignment involve students creating more than one draft of the written work (e.g.,
multiple revisions)?
__No
__Yes

3. Other notes:
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Written Reflection on the Assignment

1. How well did the assignment fulfill my purposes?

2. How well did the product fulfill my expectations?

3. What worked and why?

4. Were any parts of the assignment difficult for students? Please elaborate.

5. Were there any surprises in the way students completed the assignment? Please explain.

6. What, if anything, would I do differently next time, and why?

7. Questions I would like to consider about this assignment or the student work samples.
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Writing Assignment Framework

Assignment Purpose: What are the instructional goals or reasons for this assignment? What are students 
expected to know, learn, or be able to do? Some things to consider: 

How is the assignment embedded in a larger instructional plan? 
How is the assignment connected to district, state, or professional standards?
How are the purpose and audience of the assignment communicated to students?
How does the assignment address a purpose and/or an audience beyond the classroom?

Planning and Preparation: How does the teacher plan for the assignment and prepare students to do it? Some 
things to consider:

What theories, concepts, and/or bodies of knowledge does the planning of the assignment draw on? 
What choices can students make to allow for ownership and authority?
What skills, experiences, and processes need to be taught and reinforced so that students can produce the product?
Has the teacher written to the assignment or explored the effectiveness of the assignment in other ways? 
How is the assignment communicated from teacher to students (e.g., orally, in writing, other)? 
How is the assignment made comprehensible to all students, including accounting for the complexity of 
language? 
How is time for the assignment allotted? If relevant, time for prewriting? In-class writing? Continued drafting? 
Responding?

Product expectations: How does the assignment communicate expected levels of performance? Are there 
models of what will make a successful product? Some things to consider:

How and by whom are the criteria for evaluation developed, how are they communicated, and how clearly are 
they stated? 
How are the teaching and learning goals evaluated?
Who is involved in assessing the product?
When the scope of the assignment is large, what products are expected along the way (e.g., outlines, think pieces, 
journal entries, drafts)?
How does the assignment allow for differentiation (e.g., English learners, special education, gifted and talented, 
other)?
How does the assignment encourage students to go beyond restating, to analyze, synthesize?
How does the assignment invite students to write for purposes and/or audiences beyond the classroom?

Process: How does the assignment provide opportunities for the writer to engage in a writing or learning 
process? Some things to consider:

How is the assignment, including its purpose, explained and discussed? 
How are students supported with relevant knowledge bases, resources, materials, prior knowledge, and other 
scaffolds to build content?
How
What opportunities exist for review, feedback, and revision?
How does the assignment include opportunities for reflection? 
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Professional Development Template

The following Professional Development Template provides a sample
one-day session of professional development. The template can be used as is, or refined to better 
suit specific professional development needs.
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Writing Assignment Professional Development Session
(1 Day)

Rebecca Kaminski, Kim Patterson & Roel Vivit

Handouts and Materials
hlage, F. 

Newmann, & W. Secada (Handout #1)
4 As Protocol (Handout #2)
NWP Writing Assignment Framework cut into sections (Handout #3)
NWP Writing Assignment Framework (Handout #4)
Teacher Assignment Packets (coversheet with attachments and student work 
samples); prior to PD session, the facilitator should select from the possible 
assignment packets those packets that are a best fit for his/her group.
Chart paper, markers

Notes about Writing Assessment Professional Development Session
Prior to the session, the facilitator should, if possible, email teachers asking them 
to bring with them a writing assignment and 2 3 student samples resulting from 
the assignment. An assignment may include: lesson plan or outline, writing 
prompt, materials and/or resources used during the assignment, handouts, etc. 
If possible, arrange seating in groups of 4 5 at tables.
If the professional development is of a shorter duration, the facilitator may choose 
to

Setting Conceptual Foundation portion.
With the 4 As protocol process used in Setting Conceptual Foundation portion, 
facilitator may choose to do multiple rounds of sharing if time permits.

Introductions (5 minutes)

Framing the Day (10 minutes)

Possible pre-reading/quickwrite topics:
What do you think about prior to developing a writing assignment? 
There has been much discussion about the need for more academic rigor in 
schools. How do you define academic rigor? How do you know if your students 
are being appropriately challenged in school?

Ask teachers to write independently to one of the topics above  (5 minutes)
After writing, ask teachers to turn to the person sitting next to them and pair-share (5
minutes)
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Setting Conceptual Foundation (45 minutes)

Distribute copies of Wehlage, Newmann, & Secada, Ch. 1. Give teachers 15 minutes to 
read the article (may watch participants and modify time accordingly). Invite teachers to 
highlight and/or make notes in the margins as they read. 

After reading, distribute 4 As protocol handout. Ask teachers to complete the protocol in 
response to the reading. (10 minutes)

Ask teachers to share their responses to the protocol in small groups/table groups. Before 
large group sharing, ask each small group to decide upon one item from each square to 
share with large group.

After small group sharing, each group shares out their item for each square. Probably best 
to go in rounds, e.g., each group sharing from agree box, then each group sharing from 
ask box, and so on. 

As each small group shares, facilitator charts according to the 4 categories on the 4 As
protocol.  (20 minutes)

Group Construction of an Assignment Framework (25 minutes)

After thinking about effective and authentic tasks
focus on writing assignments. Ask teachers to write independently (5 minutes) about 
what they think are the characteristics of effective writing assignments.

After individual writing, ask participants to call out from their writing. On a chart labeled 
Characteristics of facilitator charts as participants call 

out from their writing about the characteristics of an effective writing assignment. (10 
minutes)

In small groups, ask them to sort the characteristics into 3 or 4 categories. Ask one person 
from each small group to call out their categories. Facilitator charts on clean piece of 
chart paper as participants call out their categories. (10 minutes)

NOTE: A good time to give group a brief background of the Writing Assignment 
Framework.

Deconstructing the NWP Writing Assignment Framework (30 minutes)

Distribute to each small group one section of the Writing Assignment Framework 
(Purpose Planning and Preparation Product Expectations Process; no one sees the 
entire framework at this point). Ask each person to examine the section of the framework 
they have in front of them. They may want to highlight anything that stands out. (5 
minutes)
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Ask participants in small groups to discuss connections they see between the framework 
they just examined and the one we created as a whole group (characteristics of effective 
writing assignments chart and categories chart). (5 minutes)

Distribute entire Writing Assignment Framework. (Explain or remind teachers about 
origins of framework.)

Ask each small group to report out from the section of the framework they examined
what they noticed and how the NWP framework compares to the framework the group 
created. (20 minutes)

Analyzing the NWP Writing Assignment Framework Using Case Studies (2 hours)

Whole group analyzes one case study (50 minutes)
Distribute one assignment packet to the entire group (facilitator should choose the 
assignment packet that is the best fit for his/her group based on grade level, content area, 
etc). 

Teachers should still be grouped with the original table group in which they examined 
one section of the framework. Ask teachers to examine the assignment packet in relation 
to the section of the framework they have worked with (Purpose Planning and 
Preparation Product Expectations Process). Possible guiding questions to pose are:

1. What do you notice about the assignment (from coversheet and/or attachments) in 
relation to the framework?
2. What are the strengths of the assignment (from coversheet and/or attachments) in 
relation to the framework?
3. What do you notice by examining the student work in relation to the framework?
4. How might the assignment be improved in relation to the framework?

Small group discusses assignment packet. Each small group reports out what they noticed 
about the assignment in relation to their section of the framework. 

Small groups analyze different case studies (50 minutes)
Distribute another assignment packet. 
Note: If PD is small, everyone may look at the same assignment packet, but if PD is 
large, may distribute different packets to each small group. Facilitator may want to 
regroup teachers for examining assignment packets into grade level and/or content area 
groups and then dis

Repeat process from above with new assignment packet, however, teachers are using the 
entire framework as they examine the packet instead of just looking through one lens.

Small groups report out. 
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Teacher Self-reflection Using the Writing Assignment Framework (50 minutes)

Ask teachers to take out the assignment and resulting student work they brought with 
them. 

One option, if teachers do not bring an assignment or if teachers are preservice, give them
5 10 minutes to write about an assignment in as much detail as possible. 

Ask teachers to repeat process from above using the framework to examine their own 
assignment. 

Give teachers time to make revisions to their assignment if needed.

Report out in small groups. 
Then report out to whole group.

Conclusion (20 minutes)

Reflection
Ask participants to respond to reflection questions (may use all or some of the ones 
below, or devise your own). (10 minutes)
Possible questions for reflection:

learning, and what next steps might you be considering?
ned multiple writing assignments from other teachers and your 

own, in relation to the NWP Writing Assignment Framework, how would you describe an 
effective writing assignment?
3. What changes are you considering for your classroom and/or for developing writing 

Volunteers share out from their reflections. (10 minutes)

Dismiss.
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The 4 As Protocol: Read the text and take notes, focusing on the following questions
What do you agree with in the text? What questions would you like to ask?

How does this apply to your work with students? 
(What you have done/currently do)

What aspirations do you have that relate to the 
text? (What would you like to do)
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Sample Assignments and Related Student Work

The following sample assignments and related student work detail ways in which student 
assignments communicate with the Writing Assignment Framework and Overview tools. Each 
assignment and student sample set is preceded by an overview detailing ways to engage with the 
material while using the framework and overview.

It should be noted that the following assignments were collected during a pilot phase and 
because of this, each assignment has a TASW-F cover sheet. This cover sheet has been 
succeeded by the Writing Assignment Overview and will no longer be used.

Student writing samples and teacher assignments have been acquired and used in this document 
with written permission.
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Student writing samples and teacher assignments have been acquired with written permission. 

Assignment Title: Post Office Letter Writing

Example of: Kindergarten, Writing Exploration

Contents: Cover sheet (includes assignment), three student samples

Exemplifies: Carefully crafted assignment and processes for emerging readers/writers. Includes 
planning, student collaboration, and clear expectations. Assignment offers an authentic audience, 
materials for real world application, and cross-disciplinary connections with students practicing 
both writing and math skills.

Further items for discussion:

(1)
assignment relate to the framework? How does the student work reflect her instructional 
goals? Her expectations for the product?

(2) The teacher notes improvements she wishes to make for next year as well as difficulties 
her students had when they tackled the assignment. She also observes that the students 
wrote more than usual. What next steps or assignment would you imagine for the 
classroom that would capitalize on the students newfound fluency and address some of 
their developmental needs?
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Student writing samples and teacher assignments have been acquired with written permission.

Assignment Title: Day in the Life of a Bee

Example of: Primary, Urban

Contents: Cover sheet (includes assignment) and two student samples.

Exemplifies: Clear purpose, real audience, and student engagement. Series of steps to build 
content knowledge (mentor text, field trip, freewriting, and class discussions/conferencing). 
Students go beyond restating knowledge to reframe understandings in a fresh way.

Further items for discussion:

(1) Teacher is rethinking how to make product expectations clearer. What ideas do we have 
for her?

(2) What ideas do we have for all of us as we tackle the tricky task of making our 
expectations clearer to students? (Refer to framework.)

(3) The Writing Assignment Framework asks this question: How does the assignment allow 
for differentiation (e.g., English learners, special education, gifted and talented, other)?
In what ways does this assignment allow for the variations in grade level?

(4) This assignment asks students to demonstrate their knowledge about bees. When students 
write for the purpose of understanding or demonstrating content knowledge, what kinds 
of assignments/processes support their thinking? In what ways do tasks like quickwrites 
and learning logs build knowledge? 
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Student writing samples and teacher assignments have been acquired with written permission.

Assignment Title: 

Example of: Fourth grade, Rural (100% free lunch)

Contents: Cover sheet (includes assignment), and three student samples

Exemplifies: Teaching students to develop ideas in a narrative piece after reading a novel 
centered on a similar topic. Students have a choice of incident, a designated audience, a 
collaborative process to support their first draft and revisions, and product expectations (state 
rubric).

Further items for discussion:

(1) Teacher notes that she would spend more time conferencing, an ambitious goal! If we 
were to conference with each of these students, what might we suggest to them as next 
steps, given the assignment and its goals?

(2) This assignment provides students with opportunities to tap into relevant knowledge 
bases, resources, and prior knowledge to build content (their own experience and the 
book they are currently reading). This is in addition to processes the teacher uses to build 
to the final product. Are there other processes or resources that we might use to help 

y creating a cohesive, orderly piece 
and have trouble with sentence structure and word choice?

(3) What would we assign next to these students and how might the framework help us?
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Student writing samples and teacher assignments have been acquired with written permission. 

Assignment Title: Science Symposium Research Project

Example of: Middle School (7th & 8th grade), Suburban, Writing Across the Curriculum

Contents: Cover sheet, assignment/rubric, and two writing samples

Exemplifies: -
Assignment demonstrates strong, personalized 

voice of teacher scaffolding students through the process of explaining data and drawing 
conclusions following the norms of science research. Student work also demonstrates conceptual 

given hypothesis. -world problems and a real-world
audience.

Further items for discussion:

(1)
out four purposes to be included in the student products. How do these purposes actually 
show up in the student samples? Does articulating a set of expectations (both in 
assignment and rubric) seem to help students with their final product? 

(2) How is the assignment made understandable to all students? (Refer to the framework)
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Student writing samples and teacher assignments have been acquired with written permission.

Assignment Title: Facebook Poets

Example of: High School, Digital, AP, Character Exploration

Contents: Cover sheet, two-page assignment and rubric sheet, and four pages of student samples

Exemplifies: Effective use of digital tools to engage students in literary analysis. Displays 
evidence of students analyzing and synthesizing the poet's persona for later explication. Teacher 
reflection to make work accessible to lower-level students as future improvement. 

Further items for discussion:

(1) In the assignment cover sheet under C1 (Purposes of Assignment), the teacher has listed 
both her personal goals for the assignment. In addition, she communicates her goals 
through the rubric included with the written assignment. How do these purposes actually 
show up in the student samples? How does articulating a set of expectations (both in 
assignment and rubric) seem to help students with their final product?

(2) How does this assignment allow students to tap into relevant knowledge bases, resources, 
and prior knowledge? (See Writing Assignment Framework.)

(3) In her reflection, the teacher focuses on how she might make the assignment more

we recommend to her?
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TASW-F Assignment Coversheet

A. Information about the class
1. Grade level:    _____12th grade_________________________
2. Subject area: ____English_______________
3. Any special descriptors of the students:

Gifted/AP Literature
B. Background information about the assignment
1. Title of assignment: __Poets on Facebook______________________________
2. Length of assignment: _4 weeks_____________________________

Mark (X) one only:
__Completed in a single class period 
__Completed within one week 
_X_Required more than one week to complete

3. Was this assignment part of a larger unit? Please explain.

4. When was this assignment completed?
_X_1st Grading Period 
__2nd Grading Period 
__3rd Grading Period 
__4th Grading Period

5. Who created this assignment? Mark (X) for all that apply:
__workshop/professional development
__colleague
__district writing program
_X_developed it myself
__text book
__on-line resource
__teacher guide/resource book
__test prep materials
__other (please specify):

6. Did the assignment involve students creating more than one draft of the written work (e.g.,
multiple revisions)?
_X_No
__Yes; If "Yes", please answer A or B:

A. A single preliminary draft plus final work product was assigned.
B. More than one preliminary draft plus final work product was assigned.

7. Did students do planning activities (such as illustrations, class discussions or outlining) as part of this 
assignment)? Mark (X) for all that apply:
__brainstorming (as a class)
__outlining
__creating a web
__class discussion
__diagramming
_X_brainstorming on their own
__brainstorming (in small groups)
_X_information gathering
__free-writing
_X_note-taking
__other (please specify):
__No planning was necessary for this assignment.
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8. Please check all of the processes and supports students used to compose work for this assignment.
_X_Students used computers 
__Students worked in pairs or small groups for any part of the assignment
_X_Students had to find and use additional materials (outside of those provided by you)
__Students had in class to work on / write this assignment

If Yes, what proportion of the total time?
(i.e. 1/2, 1/3, etc.) ______

9. To allow readers a better understanding of the assignment, please provide any important verbal or printed 
instructions which were given to students. Please feel free to describe or attach information about how you 
introduced and taught this assignment.

* handout is attached.

C. Purposes of the assignment
1. What are the instructional goals for the assignment?

Students will learn about a single poet in-depth, while also being exposed to the lives and works 
of other poets through the Facebook venue.

Students will design and carry out the project by selecting an author, constructing inquiry 
questions, accessing resources, evaluating credibility, and organizing information. 

Students will use a variety of print and electronic reference materials.

Students will use context clues to determine the meaning of technical terms and other 
unfamiliar words.

Students will use vocabulary appropriate for the particular audience or purpose.

Students will use grammatical conventions of written Standard American English 

Students will use direct quotations, paraphrasing, or summaries to incorporate into written 
works the information gathered from a variety of research sources.

Students will use a standardized system of documentation (including a list of sources with full 
publication information and the use of in-text citations) to properly credit the work of others.

Students will select appropriate photo and video elements to support written works

2. How is the assignment embedded in a larger instructional plan?

During the semester-long poetry unit following the Facebook project, students take turns leading in-depth 
class discussions on poems of their choice. The Facebook project prepares them for discussion and 
analysis by expanding their background knowledge.

D. Product expectations
1. What criteria did you use to make a judgment about the quality of the student work? Please attach all 
available grading criteria, rubrics, etc. Mark (X) for all that apply:
_X_Was there a rubric for assessing this work? (attached)
_X_Were students aware of the scoring system (i.e. the rubric criteria) you used for this assignment?
__Did students score their own work? 
_X_Was this assignment connected to any state or national assessment or standards?
_X_Did students share or display their work for an audience (i.e. another class, administrators, etc.)?

E. Written reflection on the assignment
1. Were any parts of the assignment difficult for many of your students? Please elaborate.
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Some students found it difficult to maintain the language of the poet; occasionally, they slipped into modern English 
or slang. 

2. Were there any surprises in the way students completed the assignment? Please explain your answer.

Students were more enthusiastic and creative than I thought they might be. The range of topics was impressive 
and thoughtful communication took place between students (masked as poets) who do not normally associate with 
one another in class. 

3. What, if anything, would you do differently next time?

Next year, to make the research process easier for lower-level students, I will provide a list of suggested 
sources.  I will also require students to make a booklet using www.simplebooklet.com compiling all of 
the poems, essays, and multimedia they used in their project, and providing a list of sources for 
biographical information on the last page.  (Simple Booklet is a very easy-to-use online book-making tool 
that allows users to incorporate text, audio, video, webpages, and files as well as tweak color, borders, 
background pattern, shadows, etc).  A booklet created at the start of the project can serve as a source of 
inspiration for status updates and, when the month is over, function as a scrapbook.  Students will then 
embed or post a link to their completed booklet as their last Facebook® status update, affording me easy 
access to the source of quoted material.  
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You don't understand 
anything until you learn it 

more than one way.
~Marvin Minsky

Poets on facebook
Choose a poet whose works appeal to you thematically or stylistically, and assume his or her
via Facebook.  You may use ANY aspect of Facebook to convey information about the time period in 

Creativity is a must! Please see the rubric 
for specific requirements and guidelines.

As a class, we will form a community, bringing together poets from a 
number of historical periods.  Poets will befriend and respectfully 
communicate with one another 
meaningless, boring conversations or avoid argument.  The community 
should be witty, lively, insightful, informative, and fun.

Logistics:
Open a new gmail account.  If you know you will never check this new account, consider
automatically forwarding your messages to an account you use on a regular basis.
Create a Facebook profile for your poet.  If you cannot sign up because 

rejected the most famous ones probably will be consider blending your 
: Emmy Dickinson; Edgar Allan Cook.  Or purposefully misspell the 

e necessary.
Pages must be PRIVATE, viewable ONLY to friends

Search for my teacher profile by email:  
(Removed) Look for my clipart teacher at the chalkboard. 

Suggested authors:

A.E. Housman
Adrienne Rich
Alexander Pope
Alfred, Lord Tennyson
Andrew Marvell
Anne Bradstreet
Anne Sexton
Ben Jonson
Billy Collins
Carl Sandburg
Cathy Song
Claude McKay
Derek Walcott
Dorothy Parker
Dylan Thomas
e. e. cummings
Edgar Allan Poe
Edward Kamau Brathwaite
Edwin Arlington Robinson
Elizabeth Bishop
Emily Dickinson
Garrett Hongo

Gary Soto
Geoffrey Chaucer
George Gordon, Lord Byron
George Herbert
Gerard Manley Hopkins
Gwendolyn Brooks
H.D. (Hilda Doolittle)
John Donne
John Keats
John Milton
Joy Harjo
Langston Hughes
Leslie Marmon Silko
Lorna Dee Cervantes
Lucille Clifton
Margaret Atwood
Marianne Moore
Maya Angelou
Ogden Nash
Paul Laurence Dunbar
Percy Bysshe Shelley
Philip Larkin

Richard Lovelace
Richard Wilbur
Rita Dove
Robert Browning
Robert Frost
Robert Herrick
Robert Lowell
Samuel Taylor Coleridge
Seamus Heaney
Sylvia Plath
T. S. Eliot
Theodore Roethke
W. H. Auden
Wallace Stevens
Walt Whitman
William Blake
William Butler Yeats
William Carlos Williams
William Shakespeare
William Wordsworth

Man's mind, once stretched by a new idea, never regains its original dimensions.

~Oliver Wendell Holmes

Michelle Williams
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Poets on facebook RUBRIC

Minimal
10 pts.

Satisfactory
15 pts.

Excellent
20 pts.

Participation in 
online 
community

THREE of each weekly:
status updates
comments/ wall posts
likes

FOUR of each weekly:
status updates
comments/ wall posts
likes

FIVE of each weekly:
status updates
comments/ wall posts
likes

Evidence of 
biographical 
research

Profile reveals pertinent 
biographical information 
about author

Profile and status updates 
reveal biographical  
information about author

Profile, status updates, and 
comments/ wall posts reveal 
biographical information 
about author

Incorporation of 

Profile and status updates 
contain words of the poet, 
but posts contain 
numerous uncharacteristic 
grammar and/or spelling 
errors.

into profile, status updates, 
and comments/wall posts, 
with a handful of minor 
spelling and/or grammar
errors.

are evident throughout the 
project.  Posts are 
completely (or nearly) 
error-free.

Completeness of 
Facebook profile

Profile photo, About Me 
and fewer than 6 additional 
entries (photos, videos, 
links, flair, etc.)

Profile photo, About Me and 
6-8 additional entries (photos, 
videos, links, flair, etc.)

Profile photo, About Me and 
at least 10 additional entries 
(photos, videos, links, flair, 
etc.)

Sources*
(for  poems, 
videos, and
biographical 
information)

No list of sources.
Complete list of sources; 
incorrect formatting.

Complete list of sources in 
MLA format

* Sources should be submitted via email in an attached Word document. 

SCHEDULE

Week of October 25th

Research life and works of author and create profile.
Befriend other poets and teacher.  
IMPORTANT:

Plan status updates and brainstorm possible topics of conversation.
Consider: What do you have in common with other poets (life events, 
style of poetry, usual subject matter, etc.)?  What subjects might be 
points of contention?

Week of November 1st Begin posting

Week of November 8th Continue posting

Week of November 15th Last week of posting
All posts must be submitted by midnight on Monday, November 22nd
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STUDENT SAMPLES

Topics of conversation ranged from nature:
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to poetic style.

They complimented each 
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And sometimes they taught each other.
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Student writing samples and teacher assignments have been acquired with written permission.

Assignment Title: Independent Reading Wikis 

Example of: High School, Digital, Reading Response

Contents: Cover sheet, one-page assignment sheet, four student samples

Exemplifies: -term instructional goals 
and student engagement. The assignment encourages students to go beyond restating to analysis 
and synthesis. The assignment illustrates how giving students choice and authority can inspire 
elaborated communication, conceptual understanding and connections beyond school. These
materials also exemplify teacher reflection on the assignment and student results.

Further items for discussion:

(1) The assignment sought to teach students how to use citations effectively and to set their 
own reading goals.
have been met?

(2) This particular wiki assignment enlarges an authentic audience and allows students to 
monitor their own growth. How does the use of digital tools help the teacher and her 
students meet their learning goals? How does the assignment address a purpose and/or an 
audience beyond the classroom? (See the Writing Assignment Framework.)

(3) The teacher has used cover sheet (now reframed as assignment overview) to list the 
books she used (so she will remember them) and to remind herself of specific changes 
she would make to improve this assignment for the next go-around. How does this 
example help you think about ways to use the Writing Assignment Framework and 
Overview to support reflection?
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Student writing samples and teacher assignments have been acquired with written permission. 

Assignment Title: Personal narrative/autobiographical essay

Example of: High School, English Learner (EL), Small City

Contents: Cover sheet, assignment sheet, rubric, two student samples

Exemplifies: Accomplished EL writing in which students have choice of autobiographical 
incident. Evidence of process and product expectations, although rubric is generic rather than 
specific to narrative writing. Evidence that students already knew or encountered instruction 
about dialogue, good openings, and personal reflection.

Further items for discussion:

(1) Sample One: While the writing is somewhat confusing, it is directed to an audience as it 
attempts to explain and evaluate the way education works in China. The writing builds 
tension, includes reflection, dialogue, and well-
wa he sun came out and shone on me .

(2) Sample Two: A well-developed narrative that is set up effectively with introduction of 
conflict. Writing includes metaphor, dialogue, and ample reflection. Writing takes the 
audience into account with careful and thorough building of tension. 

(3) Because these are accomplished pieces of writing, the dilemma is where to go next with 
these students. What next steps and next assignments would build from here? How might 
the framework inform these decisions?
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Student writing samples and teacher assignments have been acquired with written permission. 

Assignment Title: Compare/contrast essay: comparing viewpoints

Example of: High school, ELD (English Language Development), Digital, Writing Process

Contents: Cover sheet, assignment sheet, examples of student work

Exemplifies: A process that contributes to meeting the instructional goals. Examples of teacher 
reflection on student work. Assignment that allows for differentiation, teaches academic 
language, and accounts for the complexity of language in the instructions. Multiple opportunities 
for student review, feedback and revision.

Further items for discussion:

(1) After analyzing the assignment and resulting student work, the teacher noted students had 
difficulty in comparing viewpoints with a limited point of reference. To build on this kind 
of assignment at a future time, the teacher will provide more background reading material 
related to the topics. Refer to the framework: How are students supported with relevant 
knowledge bases, resources, materials, prior knowledge, and other scaffolds to build 
content? What kinds of other background resources and processes might students need to 
gather enough content for their writing?

(2) One
as well as a developing understanding of the complexity of a compare/contrast 
relationship. What assignment(s) might effectively follow this one?
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Recommended Resources

As detailed in the introduction, the following recommendations represent two of the foundational 
articles that guided the conception and creation of the Writing Assignment Framework and 
Overview. We selected these readings as ones that are particularly useful in professional 
development.

Chap. 1 in Authentic Achievement: Restructuring Schools for 
Intellectual Quality, edited by Fred Newmann and Associates. San Francisco: Jossey-Bass.

Chap. 1 in Assigning, 
. Boston/New York: Bedford/St. Martins.
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